We explored student motivations for attending university, including 
We designed this interview study as a term-project for a third-year psychology course called 'Qualitative Methods in Psychology'. Rather than only learning about qualitative research, collaborating on this study allowed the 4 student-researchers to gain proficiency and experience with all phases of a qualitative study: from initial design and ethics approval, through to analysis and a poster presented at the 2013 STLHE conference. Afterward, one student-researcher stated that it was "fun and exciting to feel more like a colleague [of the professor] , rather than just a student" while another said it was "different than other kinds of courses offered [and] felt fresh." I (the professor Heather Schmidt) hoped that this sparked a sustained interest in learning about the world for the students, in addition to an appreciation for sound qualitative research practices.
Our goal was to acquire an in-depth understanding of undergraduate students' motivations for attending university, including how these motivations may change over the course of earning one's degree. The students decided to explore this particular topic because they were interested in reflecting back on their own experiences as undergraduates and were excited by the prospect of hearing what their peers had to say about the same topic. What would they have in common? In what ways might their experiences differ?
Our literature review suggested that encouragement to attend university from both one's family and one's high-school is a very important initial motivator (Woosley & Shepler, 2011) . As is exposure to role-models who have earned university degrees and who can impart 'university-related knowledge' to ease the student into the post-secondary experience (YorkAnderson & Bowman, 1991) . These also impact subsequent success as a student. However, this inherently gives so-called 'traditional students' (i.e., those from a higher socioeconomic class, who enter university full-time immediately after high-school, often with scholarships) a distinct advantage over 'non-traditional students' (i.e., those from lower socioeconomic classes, who are often the first in their family to attend university, are employed while attending classes, pay fullfees, and may be older) (Munro, 2011) . Non-traditional students receive significantly less exposure to role models and less encouragement from their family, from high school teachers/counsellors, and in the form of scholarships to pursue post-secondary education (Saenz & Barrera, 2007) . In spite of this, non-traditional students are attending university in increasing numbers (Munroe, 2011) . Universities need to adapt by better understanding how to support nontraditional students. Without supports in place to ease the initial adjustment period in the first few years, non-traditional students are less likely to continue through to graduation (Woosley & Shelper, 2011) . Saenz and Barrera (2007) also found that tuition costs are more salient for non-traditional students, because they are less likely to receive scholarships and more likely working full-or part-time while attending classes to pay for their education. They are also more likely to be conscious of the fact that a university degree increases earning potential. Sometimes called the "consumer view of education", this nurtures extrinsic motivation (i.e., pursuit of an activity to gain an external reward or to avoid undesirable consequences) (Monroe, 2011) . This may be problematic because Pan and Gauvain (2012) have found that university students with stronger intrinsic motivation (i.e., pursuit of an activity as an end in itself because it is rewarding and enjoyable) have more positive outcomes in their learning, lower stress levels, and a more positive adjustment to university. An extrinsic consumer-view of education can further disadvantage nontraditional students and decrease their chances of success at university.
Methods Participants
Using a combination of convenience sampling and purposive sampling, we recruited 8 participants from the student population at Cape Breton University; all were in their third year of study or higher. Because this was the student-researchers' first experience with qualitative research, they began by interviewing each other. Although the students selected the remaining 4 participants from among their acquaintances, we ensured that characteristics of both traditional and non-traditional students were represented. We discovered it was difficult to find students who fit cleanly into the categories of either 'traditional' or 'non-traditional' students, however, 4/8 reported being employed while attending classes, 3/8 were the first-generation in their family to attend university, and 3/8 reported their parents' socioeconomic status as being 'low' or 'medium-low'. The majority of participants, however, were in their early twenties (7/8), carrying student loans/debt (7/8), psychology majors (6/8), women (6/8), and from the local area (5/8). Interestingly, 5/8 also reported having changed their major at least once. Procedure After demographics questions, the core interview questions included: (a) "Please tell me about your original motivations for going to university," (b) "In what ways have your motivations changed or evolved since then?" and (c) "Looking back on your own experiences, what advice would you give to other students?" By asking them to share advice for other students, we created an opportunity for them to serve as role models and to feel empowered about helping others. One week prior to each interview, the participants were provided with a copy of the interview questions, giving them (a) an opportunity to reflect on the questions and (b) enough information to make an informed decision about whether they wished to participate. The student-researchers digitally recorded, and transcribed each interview. Then, working together in class, we collaboratively analyzed the data using grounded theory to pull out reoccurring themes and patterns. Results Figure 1 depicts the themes that emerged from the transcripts. Two themes stayed consistent across the students' university career: (a) an extrinsic desire to eventually achieve selfdetermination and financial security for one's (future) family (voiced by 7/8 participants), and (b) the ongoing challenge of finding enough money to pay for one's education, which was mentioned by all 8 participants. As one individual explained, no matter how much you work, "it's never enough". To make all of the effort and hard work worthwhile, however, they stated that it eventually became necessary to find internal/intrinsic motivation, in addition to this original desire "for going to university […] to direct myself towards a job that would be able to support me in the long run."
Figure 1 Visual overview of themes
Looking back, 7/8 participants stated that their original decision to pursue post-secondary education had been heavily influenced by other people, which could take the form of expectations and/or pressure from family and peers, on one hand, to encouragement from role models and the presence of "one person to believe in you" on the other, particularly if a student was among the first in their family to attend university. [degree] Receiving scholarships was another factor that initially motivated 6/8 students to enter university. An unexpected finding was that 7/8 participants shared negative experiences of highschool guidance-counselling, in which they reported being discouraged from "setting their sights too high". Instead of exploring or challenging themselves, students were advised to pursue less ambitious options:
Initially it was pressure that I felt to go to school. Because I have doctors [and] lawyers in my family, so I think it was intended that this [is] the path I was going to follow. I felt I'm letting people down if I'm only doing an arts
They basically decided that my math marks were never good through high school. Others also spoke about being motivated by a desire to disprove peers who underestimated them during high school: A varsity-athlete talked about her motivation to go to university in order to disprove the "dumb jock" stereotype that her peers had labeled her with, while another wanted to disprove a stereotype in her home-community that "people from my family [don't] 
